Instructional Strategies Packet

Packet Contents

Instructional strategies are the techniques or methods that an instructor can adopt to meet the
various learning objectives. Instructional strategies enable students to focus their attention and
organize their materials for better understanding.

This packet contains 15 instructional strategies tailored around increasing student
metacognition and comprehension of material that have been sorted by the environment that
they would work best in (i.e. F2F or online with remote learning). All strategies in this packet
are compliant with UDL standards and can be used at the discretion of the instructor for any
class size that they see fit.

*Please note that some F2F strategies may not be a good fit during COVID-19 (as they may
involve sharing materials, students interacting closely in proximity, etc) and should be saved for
integration at a safer time for F2F instruction.
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1.) KWL Charts

DESCRIPTION

KWL charts are graphic organizers that help students organize

information before, during, and after a unit or a lesson

- /\ ,‘“\-ul\x\""
\sm@:
2 conp\

HOW IT WORKS

1. Choose a text and create a projected K-W-L chart
(distribute independent copies to students).

2. Start under the “K” column and ask students to
brainstorm words, terms, or phrases they
associate with a topic.

3. Move to the “W” column and ask students what
they want to learn about the topic. If students
respond with statements, turn them into
questions.

4. Have students read the text and fill out the “L”
column of their charts on their own during or
after reading. Students should look for the
answers to the questions in their W column.

WHY YOU SHOULD USE IT

It keeps us
from
floating
around.

It makes
things fall.

There is
less
gravity on
the moon.

Isaac
Newton
discovered
gravity.

What is gravity?

Why is there less
gravity on the
moon?

How did Newton
discover gravity?

What determines
how fast something
will fall to the
ground? (teacher
question)

Gravity is the force that pulls objects towards
Earth.

The amount of gravity there is depends on the
masses of the objects involved. The moon is a lot
less massive than the earth, so there is less
gravity on the moon than there is on earth.

Air resistance determines how fast something will
fall to the ground.

e KWL charts are effective tools for engaging
students in learning, helping them recall
knowledge, and tracking their learning progress.

PRO TIP

® Provide students with a premade template to organize their information in their chart
(Compliance to UDL Checkpoint 3.3: Guide information processing and visualization)

COVID CAVEAT

Consider using KWL charts electronically in F2F classes for as long as we are
involved in this pandemic to ensure safety from touching the same papers

MAKE IT WORK REMOTELY

® Use a synchronous platform like Bb Collaborate or Zoom to hold a discussion & use the
whiteboard feature with students as you fill in “K” and “W” columns together.
o Upload your KWL chart as a fillable PDF for students to have a copy of that they can complete

the “L” column on their own and submit in ulearn from there

UDL COMPLIANCE
e Checkpoint 3.4: Maximize transfer and generalization

® Checkpoint 3.1: Activate or supply background knowledge

Instructional Design & Technology
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A reading comprehension method named for its five steps: W %@ Ww ?ﬂ\@

survey, question, read, recite, and review.

HOW IT WORKS

1. Select a passage
2. Model how to use the

strategy.
3. Askstudents to 1. Survey 2. Question 3. Read
mdependently read and Scan the text and pay Ask yourself questions Read the text actively while keeping the previous steps in
practice the SQ3R attention to: about the text. the back of your mind. Write down additional questions
and try to answer asked questions.
Strategy- - Layout; Ask yourself what you
H - Chapters; already know about the .
4. HaV.e students review - Sections; text and what your goal is. 4 ReCIte
their notes and reflect on - Braphs; ) Repeat (out loud) in your own words what you have read.
the process g p'.c"“‘"“? _T'Y to understand what it Ask yourself questions about the text, explain to
P . - Highlighted words is that the author wants to || someone what you have read and try to write a summery.
convey
WHY YOU SHOULD USE IT 5. Review
[ ] Activates knOWledge and Read all the relevant parts again. Go through your notes
R and questions again. Pay extra attention to the parts you
thinking about the text ks L A

even before the student
begins reading
e Allows the student to review information as it is being learned
e Creates study guides students can use to review for tests

PRO TIP
® Provide students with a premade template to organize their information in their SQ3R
(Compliance to UDL Checkpoint 3.3: Guide information processing and visualization)

COVID CAVEAT
Consider using SQ3R electronically in F2F classes for as long as we are involved in
this pandemic to ensure safety from touching the same papers

MAKE IT WORK REMOTELY
e Upload your SQ3R template as a fillable PDF for students to complete and submit to ulearn as an
assignment

UDL COMPLIANCE
® Checkpoint 3.4: Maximize transfer and generalization
e Checkpoint 3.1: Activate or supply background knowledge
e Checkpoint 3.2: Highlight patterns, critical features, big ideas, and relationships
e Checkpoint 6.4: Enhance capacity for monitoring progress

Instructional Design & Technology JO HNSON &WALES

UNIVERSITY
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3.) Purposeful Questioning

DESCRIPTION W
A discussion-based learning technique that increases student \/
engagement as professors pose questions in a logical sequence

so students use desired thinking skills. Bloom’s Taxonomy to support Critical Thinking

Suggested Verbs to Use to define the level of thinking and active challenge for Learning

Define Label Name State
HOW IT WORKS el
1. Define the goal or purpose for asking questions o L -
and determine the content for questioning. Whers T3 e :
When b v When . ?
2. Prepare questions that target varying levels of — — —
thinking from students and are representative 24 Expiain” S el I
. . COMPREHENSION Rewrite
of the important material. Arrange the . [eEE—
. . . . selection of facts - _
guestions in a logical sequence for use in class. and ideas [ What is the main fdea of .7 | Can you write 3 brief outling?
3. Inclass, the instructor poses the questions to . Am.., §Z.”;:?:’:‘e E.':gf:;‘“"e S | .
5 Conclude raw ake State a rule or principle
students at varying levels based on the student AR | s Operate vee
responses. Bl e = erentedin - 7 | Coutdthn e haprcnca to et
How is significant?
Analyse Contrast Diagrams Examine
4. Comaose. | Deet Dt Sty
WHY YOU SHOULD USE IT ANALYSIS | Compre Detetmine the factors | Distnguich
e Fosters speculation, hypothesis and Bl (o ™ rerarinaa T | o 4088 e OmBASIEERiestwilh
. . . . parts Qutline/diagram/webimap ................... =
Idea/oplnlon formlng What evidence can you present for
. . Change Find an unusual way | Predicl Revise
e Challenges the level of thinking to create a - Combine Formulate | Bretend Susges
& Compose Generate Produce Suppose
. . SYNTHESIS Construct Invent Rearrange Visualise
sense of shared learning during a lecture Crese Oriate Reorgancs Wit
Combining ideas esign Plan econstruct
to form a new ict/i at solutions wou ou suggest for ?
ety Wi s o s ] m:t it bt
PRO TIPS How would you createidesign a new. 7 | With .7
- Appraise Decide Judg_e Rate
e Consciously wait for a student or class to think 6. foamis Sl Proritcs Sappart
. EVALUATION Conclude Give your opinion | Rank Value
through an answer before you break the Sllence Developing Do you agree that? Explain.........? | Prioritise........_according to ...........2
. . opinions, i b ARG iy
(15-30 seconds of “wait time”). juigemerts o What 5 st importants Wnat Ctena waula you vas 1o
e To alleviate stress, allow students to nominate

a peer to help them in suggesting an answer.
Students should build on the peers’

answer to formulate their own ideas.
MAKE IT HARDER: CREATIVITY

U D L COM PLlANCE Purpose: applies all categories of Bloom’s Taxonomy to inform thinking and actions
° ChECkDOi nt 8.2: Va ry demands and independently or collaboratively in new ways; helps students identify and solve

L. problems in an original and innovative way.
resources to optimize challenge
Question Cues Question Stems

design, imagine, conceive, innovate, How would you respond to...?
hypothesize, investigate, produce, invent, How could you collaborate to...?
experiment, craft, fashion, generate, Can you image how...?
inspire, excite, compose, vision If you had to find a new way to...?

Digitize It: storytelling, song, rap, poem, TV show (talk show, game show,

documentary), cartoon, new game, video editing, podcasting, graphic
design, or multimedia presentation.

Instructional Design & Technology JO HNSON &WALES
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4.) Cloze Procedure

DESCRIPTION

A strategy where users are required to fill in the blanks within a
passage with correct words from a word bank.

HOW IT WORKS

1.
2.

Select a contained passage
After selecting your passage,
leave the first and last
sentence of the passage
intact with all grammar but
cover up some of the words
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is the condition of Earth’s atmosphere at a particular

and place. Earth’s atmosphere is the layer of
that surrounds the planet. Earth’s atmosphere makes conditions on Earth

suitable for

. The atmosphere also traps
or parts of words from the

text. Focus the strategy on
one reading strategy,
whether that be meaning,
syntax, etc.

3. Make copies of the cloze
passage with pieces covered

from the sun, which keeps Earth’s surface warm and in
form, another requirement of living things. In addition, the

atmosphere protects Earth from dangerous from the

sun and from , which are chunks of rock from

and assign to individuals of
small groups of students.

WHY YOU SHOULD USE IT
® Helps students construct meaning and build comprehension

PRO TIP
e Include a word bank at the bottom of the paper for students to refer to (Compliance to UDL
Checkpoint 2.1: Clarify vocabulary and symbols)

COVID CAVEAT
Consider using cloze procedures electronically in F2F classes for as long as we
are involved in this pandemic to ensure safety from touching the same papers

MAKE IT WORK REMOTELY
e Upload your cloze procedure template as a fillable PDF for students to complete and submit in
ulearn

UDL COMPLIANCE
e Checkpoint 3.2: Highlight patterns, critical features, big ideas, and relationships
® Checkpoint 3.4: Maximize transfer and generalization

JOHNSON & WALES

UNIVERSITY
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5.) Think Alouds m {.;_\m /\
DESCRIPTION W‘“"‘“W “umn. coMPLAT
With this strategy, instructors model thinking and verbalize W K\‘%j k\%{
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thoughts, questions, aloud while reading a selection, solving a
problem, or performing a demonstration

HOW IT WORKS
1. Modeling this strategy is exactly .
how you execute it. Choose a How does a Think Aloud look?
selection to read aloud, a math
problem to solve, or a General Think Aloud Scenarios:
demonstration to perform. = Teacher models think aloud; students listen.

m Teacher thinks aloud; students assist.

= Students think aloud as large group; teacher and other
students monitor and assist.

2. Asyou move through the
reading, problem, or demo, talk

what you’re thinking out loud by = Students think aloud in small groups while teacher and other
saying things like: “How do | feel students monitor and help.
after | just read that”?, “Based = Individual students think aloud in forum or Fishbowl; other

students help.
= Students think aloud individually; compare with others.
= Teacher or students think aloud orally, in writing, on an
overhead, with Post-it Notes, or in a journal; then share.

WHY YOU SHOULD USE IT -Wilhelm. J. (2001). Improving comprehension with Think-Aloud Strategies.

on what | just did, what is my
next step?”, etc.

. New York: Scholastic.
e |t helps students improve
metacognition and overall
comprehension.

PRO TIP
e Plan what you’re going to say in your Think Aloud in advance to ensure a variety of
questions/statements that push into different levels of Bloom’s Taxonomy

MAKE IT WORK REMOTELY
® Use a synchronous platform like Bb Collaborate or Zoom to use your Think Aloud strategy
e Students can choose to record their own Think Aloud and submit it (Compliance to UDL
Checkpoint 7.1: Optimize individual choice and autonomy)

UDL COMPLIANCE
® Checkpoint 3.3: Guide information processing and visualization

Instructional Design & Technology JO HNSON &WALES
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6.) Close Reading

DESCRIPTION
Close reading is the careful, sustained interpretation of a brief
passage of a text

HOW IT WORKS

Close reading involves students in annotations and group ‘] WHAT THE TEXT

discussions of key concepts, contradictions, patterns, etc. QAYS

WHY YOU SHOULD USE IT
® Close Reading ensures that students are able to glean

specific and comprehensive understanding from very 2 HOW THE TEXT

difficult texts.

DS

PRO TIP
® Provide graphic organizers to help students through the

close reading process (Compliance to UDL Checkpoint 3.3: 3 WHAT THE TEXT

Guide information processing and visualization)
MEANS

COVID CAVEAT
Close reads require a high level of group discussion. This strategy éﬁ
works best in F2F classes, but could be used remotely as well.

MAKE IT WORK REMOTELY
® Choose a synchronous platform like Bb Collaborate or Zoom to hold group discussions using the
“Breakout Groups” feature

UDL COMPLIANCE

Checkpoint 7.2: Optimize relevance, value, and authenticity

Checkpoint 3.2: Highlight patterns, critical features, big ideas, and relationships
Checkpoint 3.4: Maximize transfer and generalization

Checkpoint 8.3: Foster collaboration & community

Checkpoint 6.4: Enhance capacity for monitoring progress

Instructional Design & Technology JOHNSON &WALES

UNIVERSITY
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7.) Three Text Connections Chart

DESCRIPTION

A strategy where students are required to make three

connections: text-to-text, text-to-world, and text-to-self

HOW IT WORKS

s\\‘\\\&’mww% x‘\““-mm’% /\
:,/u_o}\“\) * ,/,“\\\T\m . -
)\ )\ PI
1\\‘ N 1\\‘ >

—oMPLIANT
coMpPLIAT

U\“A\/' 2
220 oo

7
2
Ut g

1. After reading, provide students with a chart with three boxes and model how to use the strategy
before assigning it independently

Text-to-Text
“What other text does this
reading remind me of and why?
How is it the same or different?”

Text-to-World
“What does this text remind me
of in the real-world?”

Text-to-Self
“Has anything like this ever
happened to me? Can |
personally relate in any way?”

WHY YOU SHOULD USE IT

By making a variety of meaningful connections while reading, students are better able to
understand the text they are reading.
Students draw on their prior knowledge and experiences to connect with the text.

COVID CAVEAT

Consider using Three Text Connection Charts electronically in
F2F classes for as long as we are involved in this pandemic to
ensure safety from touching the same papers

MAKE IT WORK REMOTELY

Upload your Three Text Connection Chart template as a fillable PDF for students to complete

Checkpoint 7.2: Optimize relevance, value, and authenticity

Checkpoint 3.4: Maximize transfer and generalization

[ ]
and submit in ulearn
UDL COMPLIANCE
[ ]
[ ]
[ ]

Checkpoint 3.1: Activate or supply background knowledge

Instructional Design & Technology
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8.) Anticipation Guides ST PP ST G
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A comprehension strategy that is used before reading to %ﬂffmvm\\@Q o D oo

activate students' prior knowledge

HOW IT WORKS Directions: Respond to each statement twice: once before the lesson and
1. Have students com p|ete the antici pation again after reading it. The statements are based on Latin America and the
. . United States (Ch.23, sect.1, pPgs- 504-511) in World Cultures: A Global
guide before reading. -

2. After students have finished, encourage a
class discussion of students' reactions to the
statements. Response TOPIC Latin America and the United States Response

1. Have students read the text with their Before After
anticipation guide responses fresh in their hending i ki
minds so they can react to the text as they —

read. Encourage students to mark or write

o Write T if you believe the statement is true
o Write F if you believe the statement is false

If I lived in Latin America, I would admire the U.S

If I were a Latin American, I would want the U.S. to

down where the text supports their initial help my fegion in afty way, possible.

. If I were a Latin American, I would trust the U.S.
reaction to statements, or causes them to govermnment.
rethink those reactions. The U.S. is a “good neighbor” to surrounding countries

rather than an oppressive “Yankee Imperialist”

2. Have a class discussion after reading.

WHY YOU SHOULD USE IT
e They engage all students in the exploration of new information by challenging them to critically
think about what they know or think they know about a topic while simultaneously setting a
purpose to the reading.

PRO TIP
o Write general statements that challenge your students' beliefs and push into higher levels of
Bloom’s Taxonomy

COVID CAVEAT
Consider using anticipation guides electronically in F2F classes
for as long as we are involved in this pandemic to ensure
safety from touching the same papers

MAKE IT WORK REMOTELY

e Upload your anticipation guide template as a fillable PDF for students to complete and submit in
ulearn

UDL COMPLIANCE
® Checkpoint 7.2: Optimize relevance, value, and authenticity
e Checkpoint 3.2: Highlight patterns, critical features, big ideas, and relationships
e Checkpoint 3.4: Maximize transfer and generalization

Instructional Design & Technology JO HNSON &WALES

UNIVERSITY
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A strategy that engages students in reading assignments by W ot D o
asking them to relate selected vocabulary to key features of
the text.
HOW IT WORKS FDR | JFK | Nixon | Reagan |Clinton
1. Select a topic and provide §tudents with e + Y N i 5
key vocabulary words and !mportant War time
features related to the topic. _ —— ” i " ) )
2. Vocabulary words should be listed down Congress
the left hand column and the features of (same party)
the topic across the top row of the chart. Re-elected

3. Have students place a "+" sign in the

i . Served in Congress
matrix when a vocabulary word aligns

with a particular feature of the topic. If Won majority of
the word does not align students may put pupularvote

a"-"in the grid. If students are unable to
determine a relationship they may leave it blank.

WHY YOU SHOULD USE IT
e Itillustrates how words are similar and different and emphasizes the uniqueness of each word.
e [t draws on students' prior knowledge and uses discussion to elicit information about meanings.

PRO TIPS
® Begin with items that are fairly dissimilar and move toward using items where the differences
are more subtle.
e Follow up assignments can vary from using the information learned about one category to
assignments that ask students to compare and contrast across categories.

COVID CAVEAT

Consider using Semantic Feature Analysis electronically in F2F ﬁ
classes for as long as we are involved in this pandemic to ensure

safety from touching the same papers

MAKE IT WORK REMOTELY
e Upload your analysis as a fillable PDF for students to complete and submit in ulearn

UDL COMPLIANCE

Checkpoint 3.4: Maximize transfer and generalization

Checkpoint 3.2: Highlight patterns, critical features, big ideas, or relationships
Checkpoint 3.1: Activate or supply background knowledge

Checkpoint 2.1: Clarify vocabulary or symbols

Instructional Design & Technology JO HNSON &WALES

UNIVERSITY
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10.) Concept Sorts

DESCRIPTION
A strategy used to familiarize students with the vocabulary or
concepts within a new topic or content area.

({\S"“\lma”/y@/ %Q\.\‘,QMPUM//
A
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HOW IT WORKS

1. Instructors provide students with a list of terms or concepts from reading material.

2. Students place words into different categories based on each word's meaning. Categories can be
defined by the instructor or by the students themselves. Students are allowed to use whatever
resources they’d like (or controlled resources) to assist them in the sort and build background
for each word.

WHY YOU SHOULD USE IT forte
e Concept sorts provide instructors staccato Articulation Pitch
with information about how much slur
the students already know about a soprano _
topic while simultaneously crescendo oiunto Tone Quality
familiarizing students with and legato
building background for the sonorous
vocabulary of a new topic. diminuendo
resonant
PRO TIP

® Provide students with a template to organize their information in their sorts (Compliance to UDL
Checkpoint 3.3: Guide information processing and visualization)

e Provide students the option to write out their sorts or to physically sort with cards provided by
the instructor to provide a tactile experience (Compliance to UDL Checkpoint 5.1: Use multiple
media for communication, and Checkpoint 7.1: Optimize individual choice & autonomy)

COVID CAVEAT
Consider using concept sorts electronically in F2F classes for
as long as we are involved in this pandemic to ensure safety
for instructors & students from touching the same cards.

MAKE IT WORK REMOTELY
o Upload your concept sort as a fillable PDF for students to complete and submit in ulearn

UDL COMPLIANCE
e Checkpoint 3.4: Maximize transfer and generalization
e Checkpoint 3.2: Highlight patterns, critical features, big ideas, or relationships
® Checkpoint 3.1: Activate or supply background knowledge

Instructional Design & Technology JO HNSON &WALES

UNIVERSITY
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11.) Frayer Model {»“«.‘ {»“«.‘ {;\“«‘
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DESCRIPTION TAPPR K MM

A graphic organizer used for word analysis and vocabulary W % m
building.

HOW IT WORKS [ Definition Characteristics

1. Have students work independently or
divide the class into student pairs.
Assign each pair one of the key
concepts and have them read the
selection carefully to define this

concept. Have these groups complete Examples
the organizer for this concept. ~———

2. Ask the student pairs to share their
conclusions with the entire class. Use
these presentations to review the
entire list of key concepts.

Non-Examples

WHY YOU SHOULD USE IT
e [t draws on a student's prior knowledge to build connections among new concepts and creates a
visual reference by which students learn to compare attributes and examples.

PRO TIP
® Provide students with a template to organize their information in their sorts (Compliance to UDL
Checkpoint 3.3: Guide information processing and visualization)
e Provide students the option to work independently or in a pair (Compliance to UDL Checkpoint
7.1: Optimize individual choice & autonomy)

COVID CAVEAT
Consider using Frayer Models electronically in F2F classes for as long as we
are involved in this pandemic to ensure safety from touching the same
papers

MAKE IT WORK REMOTELY
e Upload your Frayer Model as a fillable PDF for students to complete and submit in ulearn
e Note: if using a Frayer Model during remote learning, it is recommended to have students work
independently rather than in pairs

UDL COMPLIANCE
® Checkpoint 3.4: Maximize transfer and generalization
e Checkpoint 3.2: Highlight patterns, critical features, big ideas, or relationships
e Checkpoint 3.1: Activate or supply background knowledge
e Checkpoint 2.1: Clarify vocabulary and symbols

Instructional Design & Technology JO HNSON &WALES

UNIVERSITY
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12.) Cornell Notes j,»«“
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DESCRIPTION S iwpnoVEL - Tiounovid T cowru e

A systematic format for condensing and organizing notes. s oot
HOW IT WORKS
1. Students organize their papers according to E‘“;“-
the image pictured right. c? -
ght. ey Cornell Notes Cloes.
2. Lecture notes are written in the note-taking
column using symbols/abbreviations. Main Id * Key words & ideas
3. Information is recited by covering the Ll Important dates/people/places
note-taking column and then looking at the R - Repeated/Stressed Info
questions/cue-words column, and saying the Question

(after noteq* Ideas/brainstorming written on

answers to the questions or ideas in your own .
a y are board / overhead projector

words.

4. When reviewing the material, the student can izl § Info from textbook/stories
cover the note-taking (right) column while * Diagrams & Pictures
attempting to answer the questions/keywords * Formulas
in the keyword or cue (left) column. The
student is encouraged to reflect on the Summary of your notes in your own words

material and review the notes regularly.

WHY YOU SHOULD USE IT
e To give students the chance to express thoughts and become actively involved with the reading

PRO TIP
e Provide students with a premade template of the Cornell Notes layout (Compliance to UDL
Checkpoint 3.3: Guide information processing and visualization)
e Use a Think Aloud strategy (page 12) to model how to use this strategy before assigning

COVID CAVEAT
Consider using Cornell Notes electronically in F2F classes for as long as we are ﬁ
involved in this pandemic to ensure safety from touching the same papers

MAKE IT WORK REMOTELY
e Upload your Cornell Notes template as a fillable PDF for students to complete and submit to
ulearn as an assignment

UDL COMPLIANCE
® Checkpoint 2.5: Illustrate through multiple media
e Checkpoint 3.4: Maximize transfer and generalization
® Checkpoint 6.4: Enhance capacity for monitoring progress

Instructional Design & Technology JO HNSON &WALES

UNIVERSITY
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13.) Venn Diagrams &\% T “/“%
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DESCRIPTION pPROVED *®“‘ e ConPLIANT
NI I

An |IIustrat|o_n of the relationships bgtwgen and among sets, %[mvm\\§ Dot D
groups of objects that share something in
common.

HOW IT WORKS

1. Decide what to compare and place Good
a label at the top of each circle. Fats

2. Inside each circle, place Nuts
characteristics that are unique to Nut butters
that specific item or idea, and are Olive oil
not true of any of the other topics. As;“:‘:’
If two or more subjects have a Olives

feature in common, place that
feature in the section in which all
such shapes overlap.

3. Open up a discussion with students
about the analysis.

WHY YOU SHOULD USE IT
e They enable students to organize information visually so they are able to see relationships

PRO TIPS
e Provide students with a premade template of the Venn Diagram layout (Compliance to UDL
Checkpoint 3.3: Guide information processing and visualization)

COVID CAVEAT
Consider using Venn Diagrams electronically in F2F classes for as long as we are
involved in this pandemic to ensure safety from touching the same papers

MAKE IT WORK REMOTELY
e Upload your analysis as a fillable PDF for students to complete and submit in ulearn

UDL COMPLIANCE
e Checkpoint 3.4: Maximize transfer and generalization
e Checkpoint 3.2: Highlight patterns, critical features, big ideas, or relationships

Instructional Design & Technology JOHNSON &WALES

UNIVERSITY
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14.) Guided Notes M ) {’/»\““‘
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DESCRIPTION approviEd R®‘: W

Instructor-prepared handouts that outline a lecture %\%‘[ WW

HOW IT WORKS
3. Pass out guided notes with gaps intentionally made
in some places.
4. Asthe lecture progresses, students then fill in the
spaces with content as they are paying attention.

Cell Organelles - AR BIOLOGY

The cell membrane is Sefectively Permeable. Why is it important for cells to have this quality?

Draw a sketch of a phospholipids bilayer and
label your diagram

WHY YOU SHOULD USE IT
e They require students to actively respond during
the lecture, improve the accuracy and efficiency of
notetaking, and increase retention of course

Organelles:  Cel a variety of internal stru

content.
e They can help organize and enhance lecture T ——
content in any discipline or subject area. Cytoptsam
PRO TIP —
® Use simple versions of guided notes at first and [——

gradually introduce more complex versions
throughout the term so students can build
familiarity with how they work

e Use color and other text formats to emphasize
specific information (Additional Compliance to UDL
Checkpoint 1.1: Customizing display of information)

COVID CAVEAT

Consider using guided notes electronically in F2F classes for as long as @

we are involved in this pandemic to ensure safety for instructors &
students from touching the same papers

MAKE IT WORK REMOTELY
e Upload your guided notes template as a fillable PDF for students to complete and submit in
ulearn

UDL COMPLIANCE

Checkpoint 2.1: Clarify vocabulary and symbols

Checkpoint 2.2: Clarify syntax & structure

Checkpoint 2.5: lllustrate through multiple media

Checkpoint 3.2: Highlight patterns, critical features, big ideas, and relationships
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15.) RAFT Writing Strategy

DESCRIPTION

A writing strategy that helps students understand their roles
as writers, the audience they will address, the varied formats
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for writing, and the topic they'll be writing about.

HOW IT WORKS

1.

Project a completed RAFT
example.

Describe each of these
using simple examples:
role, audience, format,
and topic. (It may be
helpful to write the
elements on chart paper
or a bulletin board for
future reference).

Model how to write
responses to the prompts,
and discuss the key
elements as a class.

RAFT is an acronym that stands for:

Role of the writer. What is the writer's role: reporter, observer,
eyewitness?
Audience. Who will be reading this writing: the teacher, other

students, a parent, people in the community, an editor?

Format. What is the best way to present this writing? In a letter,
an article, a report a poem?

T()plC. Who or what is the subject of this writing: a famous
mathematician, a prehistoric cave dweller, a reaction to a
specific event?

Have students practice
individually, or in small groups.

WHY YOU SHOULD USE IT

It fosters writing from different viewpoints and helps students learn important writing skills such
as audience, main idea, and organization.

COVID CAVEAT

Consider assigning the RAFT strategy to students independently in F2F classes for as long
as we are involved in this pandemic to ensure compliance to social distancing guidelines

UDL COMPLIANCE

Checkpoint 3.3: Guide information processing and visualization
Checkpoint 8.2: Vary demands and resources to optimize challenge
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